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LEARNING OUTCOMES
Thinking about Outdoor Education, diversity, equity 
and inclusion

TKLV�WKH�ÀQDO�RI�D�IRXU�SDUW�VHULHV�ORRNLQJ�DW�GLYHUVLW\��HTXLW\�DQG�
inclusion within the U.K. Outdoor Learning sector.  In this article 
I seek to demonstrate how programme design can have a big 

impact on student outcomes.

I have been introduced to a new podcast called &RQQHFW(G�,QVWLWXWH�
Talks (available on Spotify- see page 3).  In episode one guests 
GLVFXVV�JDSV�EHWZHHQ�WKH�UHVHDUFK�RI�&DUROH�'ZHFN·V�¶PLQGVHWV·�
DQG�LWV�XVH�ZLWKLQ�FODVVURRPV���2QH�RI�WKH�FRUH�LGHDV�LQ�¶PLQGVHWV·�LV�
WKDW�ZH�DUH�QRW�ERUQ�ZLWK�D�À[HG�VHW�RI�DELOLWLHV��ZH�FDQ�LPSURYH�ZLWK�
appropriate effort (see page 29 for further details).  

In brief, Carol Dweck places importance upon the attitude we bring 
to a challenge and how this will ultimately affect how successful we 
are in dealing with a challenge or improving our abilities.  The point 
RI�WKH�SRGFDVW�ZDV�QRW�WR�GHQRXQFH�¶PLQGVHWV·�DV�D�XVHIXO�WRRO��EXW�
WR�VD\�WKDW�DFFRUGLQJ�WR�WKHLU�UHVHDUFK��LW�LV�QRW�WKH�À[�DOO�WDFWLF�WKDW�
its reputation often suggests and it is the use of the theory, not the 
theory itself that is often problematic.  The podcast suggested that it 
FUHDWHG�¶IRU·�RU�¶DJDLQVW·�JURXSV�ZLWKLQ�VRPH�HGXFDWLRQ�FLUFOHV�DQG��LQ�
their opinion, neither group managed to grasp the nuance of either 
¶PLQGVHWV·�RU�WKHLU�FULWLTXH�RI�LW��

There is a lot to gain within diversity, equity, and inclusion from 
exploring nuance and never settling on one method for all situations. 
Learning outcomes is an area that I feel could use additional nuance 
LQ�DSSURDFK���/HDUQLQJ�RXWFRPHV�DUH�SUHGHÀQHG�JRDOV�WR�JLYH�
direction to a programme or plan. They allow you to know when you 
are moving towards your educational destination, the metaphorical 
peak of the mountain.  

I am not against learning outcomes completely, I 
argue against having them for all programmes all 
the time.

+HUH�DUH�WZR�VHWV�RI�OHDUQLQJ�RXWFRPHV�IURP�WZR�PDMRU�2XWGRRU�
(GXFDWLRQ�RUJDQLVDWLRQV��WKHVH�DUH�W\SLFDO�RI�ZKDW�,�KDYH�VHHQ�LQ�
Outdoor Education programmes:

Learning outcomes example 1:

•  Assume leadership roles
•  Live and travel in the outdoors
• � $FW�ZLWK�FRQÀGHQFH�DQG�FRPSHWHQFH
•  Respect and collaborate with others on expeditions, on   

 teams and in communities
•  Care for themselves and others
•  Understand their strengths, habits and areas for growth
• � )XQFWLRQ�XQGHU�GLIÀFXOW�FLUFXPVWDQFHV
•  Make informed and thoughtful decisions
•  Communicate effectively
•  Connect with natural places
•  Appreciate living simply

Learning outcomes example 2:

• Increase awareness of own skills
• ,QFUHDVH�FRQÀGHQFH�DQG�VHOI�EHOLHI�
• Improve ability to communicate effectively 
• Increase awareness of local environment

2I�WKHVH�WZR�VHWV�RI�H[DPSOHV��WKH�ÀUVW�LV�PRUH�GHÀQHG�DQG�
VSHFLÀF�WKDQ�WKH�VHFRQG���)RU�ERWK�RI�WKHVH�RUJDQLVDWLRQV��WKHVH�
OHDUQLQJ�RXWFRPHV�DUH�RYHU�DUFKLQJ�DQG�RPQL�SUHVHQW��HYHU\�
programme will have these learning outcomes assigned to them.  
Though there are strengths to both examples, I believe that by 
applying them universally across all programmes creates inherent 
issues in accessibility for students. 
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)URP�WKH�ÀUVW�VHW�RI�OHDUQLQJ�RXWFRPHV�ZH�FDQ�DVN����LI�D�VWXGHQW�
does not appreciate living simply after completing the programme, 
are they then a failure? Or are we saying that simple living is THE 
correct way to live?  These learning outcomes go from being 
educational to a statement of values very easily.  Are students or 
educators failing if they do not meet all the learning outcomes in the 
fashion they have been written down?

5IF�NPSF�ZPV�EFmOF�TPNFUIJOH�UIF�NPSF�ZPV�EFmOF�
what it is not.  

There should always be the possibility for people to thrive beside 
RQH�DQRWKHU���7KLV�RYHU�GHÀQLWLRQ�RI�OHDUQLQJ�RXWFRPHV�FDQ�VHUYH�
to further crystalise people into groups and place barriers between 
groups.  Perhaps these become groups of those who achieve the 
OHDUQLQJ�RXWFRPHV�DQG�WKRVH�ZKR�GRQ·W��RU�SHUKDSV�WKRVH�ZKR�YDOXH�
WKH�OHDUQLQJ�RXWFRPHV�DQG�WKRVH�ZKR�GRQ·W"��

The issue is compounded when this simple logic strays into the 
GLYHUVLW\��HTXLW\�DQG�LQFOXVLRQ�FRQYHUVDWLRQ���%\�RYHU�GHÀQLQJ�ZKDW�
GLYHUVLW\�LV��\RX�VWDUW�WR�VD\�ZKR�GRHV�QRW�ÀW�LQWR�WKLV�YHUVLRQ�RI�
diversity, effectively excluding individuals, groups and communities 
IURP�D�GLYHUVLW\�HIIRUW���,I�OHDUQLQJ�RXWFRPHV�DUH�YHU\�GHÀQHG��EXW�
used universally, the more different students are from the person(s) 
ZKR�ZURWH�WKH�OHDUQLQJ�RXWFRPHV��WKH�PRUH�GLIÀFXOW�LW�PD\�EH�IRU�WKH�
students to achieve them.

It is almost impossible to have students arrive at a similar 
HGXFDWLRQDO�SODFH�E\�SURYLGLQJ�WKH�VDPH�H[SHULHQFH���%\�GHÀQLQJ�
where the learning must lead, you are deleting, or at least reducing, 
the options for teachable moments or making success personal to 
HYHU\RQH���7KHUH�LV�QR�XQLYHUVDO�GHÀQLWLRQ�IRU�D�WHDFKDEOH�PRPHQW��
but a common suggestion is that it occurs when an adult recognises 
an opportunity to provide a child with learning that they are ready for 
������,�VXJJHVW�LI�\RX�VZDS�RXW�WKH�ZRUGV�¶DGXOW·�DQG�¶FKLOG·�DQG�UHSODFH�
WKHP�ZLWK�¶HGXFDWRU·�DQG�¶VWXGHQW·�WKHQ�LW�EHFRPHV�PRUH�XVHIXO��

How can an educator design learning that someone is ready for if 
they have never met them (which is often the case for Outdoor 
Education organisations)?  Furthermore, if the measurements of a 
successful programme are laid out in the form of learning outcomes, 
WKHQ�KRZ�PXFK�URRP�LV�WKHUH�WR�ÁH[�WKH�SURJUDPPH�DZD\�IURP�WKH�
learning outcomes and towards opportunities for learning as they 
present themselves?  In adventure sports instruction, a fundamental 
SDUW�RI�SODQQLQJ�LV�NQRZLQJ�\RXU�FOLHQWV·�DELOLWLHV�DQG�GHVLUHV���:K\�
does this appear less common in Outdoor Education?

9RHIV�HI½RMRK

,I�WKH�OHDUQLQJ�RXWFRPHV�DUH�XQGHU�GHÀQHG��KRZ�FDQ�WKH�VWXGHQW�
recognise achievement? When we wish for a student to have an 
increased awareness of their own skills, what are we asking for?  
Perhaps a lot of students did achieve this, but does it stray into 
UHZDUGLQJ�SHRSOH�IRU�MXVW�WXUQLQJ�XS"�7KHUH�DUH�WLPHV�ZKHQ�LW�LV�
DSSURSULDWH�WR�VWHS�EDFN�DQG�¶OHW�WKH�PRXQWDLQV�VSHDN�IRU�
WKHPVHOYHV·���%HLQJ�OHVV�VWUXFWXUHG�LQ�2XWGRRU�/HDUQLQJ�LV�EHFRPLQJ�
more important when we consider how it seems that many 
mainstream schools, colleges and universities operate in very 
SUHVFULEHG�ZD\V��ZKHUH�VXFFHVV�ÀWV�LQWR�D�YHU\�QDUURZ�UDQJH�RI�
RXWFRPHV���,W�LV�QRW�KDUG�WR�ÀQG�D�QDUUDWLYH�WKDW�VXJJHVWV�WKDW�
2XWGRRU�(GXFDWLRQ�LV�GHÀQHG�E\�H[SHULHQFH�OHG�OHDUQLQJ���MXVW�WKLQN�
about how well known the saying above is.
  
But it goes deeper than this: the call to let the experience provide the 
HGXFDWLRQ�LV�ORXG��UHVHDUFKHG�DQG�KDV�LWV�IROORZHUV���.HQ�5RELQVRQ·V
TED Talk (2) on whether schools kill creativity is still the most watched 
talk of all time and has appeared in many of the Outdoor Education 
training events I have been a participant in.  

Unfortunately, in my opinion, in an effort to gain professional 
recognition, Outdoor Education in the UK has had to show its worth 
by displaying success in a form similar to other areas of education. 
1RZ�WKH�VXIIRFDWLQJ�DVSHFWV�RI�RYHUO\�VFUXWLQLVHG�DQG�GHÀQHG�
education seem present in Outdoor Education, previously a 
sanctuary for those that did not excel in the classroom.  This is not 
diverse education: it is standardised education.  Standardised 
HGXFDWLRQ�LV�QRW�D�QHZ�FRQYHUVDWLRQ��LW�LV�D�VSHFLÀF�JRDO�RI�PDQ\�
policies.  Perhaps you have seen this cartoon giving a representation 
of standardised exams (see image one)?

The cartoon highlights belief that all students turn up with equal 
privilege, abilities and support.  Though it is perhaps equal for all 
students to take the same test, it is not equitable.  I think that used 
LQDFFXUDWHO\��OHDUQLQJ�RXWFRPHV�PLUURU�WKLV�FDUWRRQ��UHZDUGLQJ�WKRVH�
ZKR�FDQ�DQG�H[FOXGLQJ�WKRVH�ZKR�FDQ·W���0RUHRYHU��OHDUQLQJ�
outcomes have the potential to create a value system of what is right 
RU�ZURQJ��EDVHG�RQ�FHUWDLQ�HGXFDWRUV·�SUHIHUHQFHV��QRW�DQ\�REMHFWLYH�
system.

7KH�FHQWUDO�ÀJXUH�LQ�DQ\�HGXFDWLRQ�SURJUDPPH�VKRXOG�EH�¶ZKR·�LV�
EHLQJ�HGXFDWHG��EHIRUH�DWWHQGLQJ�WR�WKH�¶ZKDW��ZKHQ��ZKHUH�DQG�ZK\·���
:KHQ�OHDUQLQJ�RXWFRPHV�DUH�XQLYHUVDO�RU�ZULWWHQ�ZLWKRXW�VSHFLÀF�
knowledge of the student(s), we create opportunities for 

IMAGE ONE: 3YV�IHYGEXMSR�W]WXIQ���

;,%8´7�=396�1-2(7)8#
Carol Dweck explores ideas about how we  have two 
NJOETFUT�HSPXUI�PS�mYFE�BOE�IPX�XF�VTF�PVS�NJOETFU�UP�
guide our behaviours.  

Read more about mindsets here: 
https://fs.blog/2015/03/carol-dweck-mindset

Or watch here 10 minute presentation by Dweck here: 
https://www.youtube.com/watch?v=hiiEeMN7vbQ

https://fs.blog/2015/03/carol-dweck-mindset/
https://www.youtube.com/watch?v=hiiEeMN7vbQ
https://www.ltl.org.uk/free-resources/%20%20
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education to be standardised or generic, which in turn highlights how 
standardised education becomes less accessible to a greater number 
of students.

;LEX�EVI�XLIWI�PIEVRMRK�SYXGSQIW�VIEPP]�EWOMRK�JSV#

Going back to the learning outcomes shared earlier (page 28), 
H[DPSOH�WZR�LQFOXGHV�WKH�RXWFRPH�WR�¶LPSURYH�DELOLW\�WR�FRPPXQLFDWH
HIIHFWLYHO\·���$UH�ZH�WDVNLQJ�DQ�2XWGRRU�(GXFDWRU�ZLWK�LPSURYLQJ�WKH�
communication abilities of any student they work with, expecting 
that they should be versed in the communication styles used across 
all cultures, ethnicities and communities across the UK and able to 
seamlessly merge them together?  I touched on some different styles 
of communication various cultures use in previous articles (Horizons 
Issue 92) and both anecdotal and academic articles exist on this 
topic (4, 5, 6).  

I worry that many Outdoor Educators are working towards what they 
believe to be effective communication, potentially erasing the styles 
of other cultures, which is a documented occurrence in multi-ethnic 
English-speaking schools (7).  An educator needs to be able to 
articulate how the learning outcomes are relevant to and achievable 
by the class or programme they are running. 

Ultimately, learning outcomes that are generic to all courses lack 
XVHDELOLW\�DQG�GHSWK���7KH\�QHHG�WR�VWULNH�D�YHU\�ÀQH�EDODQFH�
EHWZHHQ�QRW�EHLQJ�VR�GHÀQHG�WKDW�WKH\�EHFRPH�H[FOXVLRQDU\�DQG�
QRW�EHLQJ�VR�XQGHU�GHÀQHG�WKDW�D�SDWK�WR�DFKLHYHPHQW�LV�PDUUHG�LQ�
complexity or a lack of clarity.

,W�LV�QRW�WKH�RYHU�RU�XQGHU�GHÀQLQJ�RI�OHDUQLQJ�RXWFRPHV�WKDW�LV�WKH�
root cause of the issue.  It is the universal application of a tool.
Learning outcomes are a tool for organising and structuring an 
education programme, but they need to be designed with who it is for 
in mind.  This situation is exacerbated when working with a diverse 
audience. It is problematic to assume the education professional 
knows what is best for the student, in some cases without ever 
asking the student directly. 

Within Outdoor Education, the plan is often set before the educator 
has met the student.  But as well as individual differences, gender 
LGHQWLW\��VRFLR�HFRQRPLF��HWKLF�DQG�FXOWXUDO�EDFNJURXQG�LQÁXHQFH�WKH�
education a student is ready for, or how they will understand it.  This 
LV�DQ�DUJXPHQW�IRU�ZK\�VWDII�WHDPV�VKRXOG�EH�GLYHUVH��EHFDXVH�ZKHQ�
they are engaged in designing a service, such as an Outdoor 
Education programme, a diverse team will be better able to take 
different backgrounds into account.  This is not foolproof, as it will still 
EH�D�VPDOO�JURXS�RI�SHRSOH�WKLQNLQJ�IRU�D�ODUJH�JURXS��KHQFH�,�DUJXH�
that if an Outdoor Education programme is being designed it needs 
WR�KDYH�WKH�VSHFLÀF�XVHU�JURXS�LQ�PLQG���:LWK�WKLV�SHUVSHFWLYH��
OHDUQLQJ�RXWFRPHV�FDQ�QHYHU�EH�XQLYHUVDO��DQG�XQGHU�GHÀQLQJ�
OHDUQLQJ�RXWFRPHV�WR�PDNH�WKHP�VHHP�ÁH[LEOH�HQRXJK�IRU�DQ\�
student is not a workable solution. 

7KH�2XWGRRU�(GXFDWLRQ�VHFWRU�QHHGV�WR�UHÁHFW�WKRVH�ZLWKLQ�WKH�
community it operates in, so that it can be useful to those it serves 
now and whom it may serve in the future.  Making strides to this 
end means more than hiring a range of different people. It is about 
broadening the scope of all aspects of a programme or operation and 
LPEHGGLQJ�HQRXJK�ÁH[LELOLW\�WR�LQFRUSRUDWH�WKH�P\ULDG�RI�SHRSOH�DQG
perspectives you are not able to pre-plan for. 

I agree with Dr Crystal Jones who says, 

“there is a difference between you are welcome here and this 
space was created with you in mind.” (8).

Though no one can predict all the types of people the space might 
QHHG�WR�VHUYH��E\�KDYLQJ�GLYHUVH�ÁH[LEOH�DSSURDFKHV��ZH�FDQ�DLP�
WR�KDYH�V\VWHPV�WR�ÀW�WKH�SHRSOH��UDWKHU�WKDQ�LQVLVW�SHRSOH�ÀW�LQWR�D�
system Q
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